nucguzur RESTNE

\.
\\

\

B 117 086 , Sp 009 786
ABTHOP Basr,. G. Thomas | \
TITLE § The Cooperating Teacher--Some Hints for a Successful
' Experience. ; * |
.. TDRS PRICE ' ¥F-$0.76 HC-$1.58 Plus Postage Co
I DESCPIPTORE *Cooperating Teachers; Relationship; *Student Teacher
Pelationship; *Student Teachers; *Student Teaching;
Teacher EBduca*ion; *Teaching Experience ” .
ABSTRACT | 2 '

The role of the cooperating teacher’ is one of the
most crucial factors in determining the success or failure of the

- student teaching expdrience., There are seven major factors Ho be
considered in ¢he development of an effective cooperating _
*eacher~student professional relationship. Pirst, the student “teacher
aust be given a sincere sense of belonging. Setting tha tone of the )
cooperating teacher-student teacher relationship is also extremely
important and should be accomplished during +he first few days of the
student teaching experience., The third faqtor .invelves allowing fox
individual abilities *o control the rate ad which *he student will
‘progress into full time *eaching. It is also necessary for the
‘cooperating teacher and the student *eacher to schedule a poriion of
each day for a conference and planning pericd. The fifth factor _ °~
concerns allowing the student teacher to have experience in writing

" lesson ‘plahns for the activities he/she *eaches. Next, informal
observations and feedback aimed at the improvemen®of the individual

. or program must be provided by the cooperating teacher on reqular
basis. Pinally, exch cooperating teacher should be expecked to -

' formally abserve the student teacher a minimum nunber of time while
he/she is wv~aching the entire class, By establishing - trong lines of
coamunication at the start of the vooperating teacher~-student teacher
relationship, the oppdrtunity for a positive student teaching
experience is greatly increasel., (RC) .
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The role of the comperéting teacher is one of the most
crucial factors in determining the success or failure-of
the student teaching experience., Since it is the coop-
craiing,teacher who werks most closely with the stuSEE%,
teacher, it is he who has the greatest opportunity in
;a§sistinq the studenﬁ teacher with the proéess of develop-
inq‘intc an effective teacher. However, if the cooperatiag

o~ teacher 1s to have maximum impact on the development of

li‘ - 12
student teachers, his roie must be accurately defined and
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made quite clear - it cannot be left to devwelop haphaz-

ardly or by chance. Thus, it is necessary fo set forth

guidelines directing the role and activities of the coop~

ergting teacher. This is not to say that all cooperating

teachers should mirror oné anothe} aﬁd produce teacher

candidates from the same mold. Onléhe contrary, the student
teachefmpfagfaméshéuld be based on the philosophy that each o
student teacher comes to the experience with a different
chkground. strengths, weaknesses,“needs; interests, and

abiliéies. For this reason the program must attempt to meet

the iq@ividu@l needs of each student teacher. Yet, an effec-

tive framework from which these individual programs are ailawed

to unfold has‘heen develdﬁéd through nast experiences. The

»

following is a description of those factors which are most

L]

“grucial in the development of an effective cooperating

teacher-stident teacher professional relationship:

1. SENSE OF BELONGING. The first .item which must be

. A . X M s
accorplished is to prOV1aeh§he student teacher with a sincere

»

sense of belonging. Welcome him and accept him as a pro-

~

fessional colleaque.wyIntrodugé~§he student teacher te vour

pupils making‘sure they understand that his role willvﬁe

one of authority and that he wili function as any teacher

would. ,Other items which will assist in giving tﬁe student ﬁ}/’-
teacher this sense of Belonginq include: |

A. Provide the student teacher with a.tabhle, desk,
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or work area whiéh’he can consider his own.

B. Provid@ the student teacher with a plan bonok
(iLf availablé) or share your plan book with him when he
agsumes full control of the class. |

C. Provide the student teacher with instructions

1

. on how to complete the attendénce forms properly.

-

D. Indicate to the student ,jeacher where the>
cumulat;ve records are maintained and 1ntroduce him to the
pertlnent 1nform&t1on contained w;thln these recordq.

E§ "Introduce -the student teacher to the progress
reporting form {conference and writteg) and explain the
District's ;hilosophy of grading. *Also, be sure to make
it'clear"as to what grading respon§ibii}tie$dyou will expect
the student teacher to assume. |
F. Provide the student ggacher with access to ﬁll

*

booklets of iﬁformation (District Philosophy Handbook,
Building Handbook; Policy Handbcok, ete,) that have been
a@veloped by the district.

I1. GETTING STARTED. Setting the tone of the cooperating

teacher~-student teacher relationship is extremely important
and should he accompllshed during’ the first few days of the

student teachan exgerxence. ‘At this t;me the cooperating

teacher should set forth his particular éxpectatigns of the

. student teacher. Together, the coopgrating teacher and

student teacher should set“up definite datesand times for
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cnnfer&pcxhn, turning 1n lesson plans, and scheduling

evaluation sessions. By being definite-and provnidina
expectations from the start, the cooperatina teacher

should be decreasina the chances of problems arising duc

t@-misunderstquinqs,

111, ‘PROGRESSION INTO FULL TIME TEACHING. The rate

at which the student teacher will be able o assume full

¢

céptral of the class will vary according’to individual abil-
1ties.‘ Howevery as a aeneral rule, it is best to have the
studentteacher assume the responsibilities of the class-
room teacher on a gradual basis. Thig allows him t@yuain‘

-

confidence in one subject ‘area before taking on additional

teqéhing responsibilities. Hventuélly the student teacher

should be able to aasume the tétal responsibilities of a
: £

teacher, lHe shquld alko be expected to partiFipaée in

faculty meetinqs, team mectinas, assist with recess duty,

attend PTA rmeetings, and perform other activities which are

considered to be part of’the teacher's noreal area of - .o

responsibility.

I¥. DAILY CONFLRENCE AND PLANNING PERIOD. Thé: vonn-
erating teacher and student tcache: should schedule a portin
of each day te complete the following:

A. Develop and/or cvaluate daily Iésson.plans."
Provide the student teacher with ccnstrdctive feedback

£
4s to the anvropriateness or effectiveness of his plannina.
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B. Miscuss with the student teacher his short and.

lony range stwdent teaching geals. Work toward metivating
the student teacher te participate in self-evaluation.
¢. Provide the student teacher with constructive

-

feoedback reqarding his performance as a teacher, ‘Praisc
. . . *

and positively reinforce those aualities which you feel are
desirable and offer suggestions when areas of weakness
appear. | ‘ ~F

D. Fne@u?dﬁe the ﬁtudent teadher to express his

upxnz@ng and ideas, and attempt to hulld a relationship
whleh will allow the qtudent teacher to freal discuss items
of a personal as well as a professicmnal nature.

V. LESSON PLANNTNG. The student teacher should have

axperience in‘writinq lesson ﬁ£;ns for the activiﬁi@s ho
t&achea. These plagk should be given to the caoperating
teacher in t;ée for hin to review them and ﬁake writteg @r°
oral comments, and with time availableaf@rvthe studeﬁt teacher
to make nécessary r&visigns'after.this review. The student
teacher who demonstrates the ability to present well-nlanned
and organized lessons in writing, shguid haﬁe'adjustments

made in the fype of written plan he is asked to turd in as

the student teaching proqrcq%eq and the situation demands,

* -

VL[ INFORMAL NBSERVATIONS AND FEEDBACK. 'The major

thrust of evaluation must be aimed at the improvement of

LY -

the indiwvidual or proqram being evaluated., In order to
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aecorplish Lhis w1tal task it )ﬁ easenrial to provide con-

stant feedback tor t“HHP whe are beinge judaed, Therefaroe,

the conperatyng teacher must provide the student reacher
with constractive criticise and possible avenuns for irproves

ront on a reqular pasis,

-

YII. FORMAL OBSERVATINNES AND FEEDBACK. Fach cooperatina
teacher should be expected tro formally sbserve the student

teacher a mimimun number of vimpes (w1ll vary according teo
. : L3
umversity reaairerents) while he ‘s teaching the entire

»

ciass.  An oheervation sheet will be nrovided 'on which yvou
. [4 '

should record vour evaluative observations. (I an absepva-

»

tion sheet 18 not provided 1t 15 important for the conperat-

-
-

ing teacher and stadent teacher to cooperatively dewelepn the
tnstrurent that wiMdl be used for reocording observations.)
This reCorded inferration should be shared with the student

teachoer as snon after the Jdesson as possible. Fnrmal observa-

tions should be eaually spaced threoudhout the studgnt toaching

oxperience., ’

. The abnve framewerk has been preosoented to hopdfulle
assist reachers with the developrent of an effective coon-
erating teacher-strudent tea@hek‘prgfesaianal relatienship.
Most of tho suqqestiahs which have been gﬁfergd peztain&tw
'&ﬁv estatflishment and maintenance of Cen Iines @f éwmpun o

tznnﬁ hecause ﬂxnerxenceﬁ have qh@wn that this 1s fhe,ar@a

in which most dlfficultzﬂﬁ occur. By establishing strong
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Lineg of oemmunications it the wery start of the cooperating

. v . . "
toachir ~student teacher rolationashivg, the opportunity for a
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pesitive atudiopt seachins experienge 15 areatly increaded,
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